


a. Significantly higher proportion of BAME students enrolled (50.3%) compared with the 
sector (29.9%). The proportion of our students from BAME backgrounds has increased by 
26.9% since 2014/15 (c.1500 students). A



Representation from state schools and local participation neighbourhoods 
(LPNs) 
4. In addition to the above application and enrolment data, HESA Performance Indicators3 (Table 2 

to Table 4, overleaf) provide further detail of our enrolled students from state schools or colleges 



a. BAME students is similar to our Overall Satisfaction performance (Asian students 85%, 
Black Students – 83%, Other (including Mixed) – 83%), while White students reported a 
slightly higher level of satisfaction (86%). Overall Satisfaction amongst Black students is 
the only figure which is lower than the corresponding sector average for that ethnic group 



a. All demographic splits are above benchmark, although only students from more 
advantaged background (POLAR quintiles 3, 4 and 5) are flagged. Further analysis of 
BAME students highlights that Asian students are also positively flagged for this metric.  

Table 5: DMU TEF Year 3 performance for NSS metrics Teaching on My Course, Assessment and 
Feedback and Academic Support 

 
Continuation 
13. Continuation is also a core metric in the TEF7 and Table 6 highlights our performance. 

a. We perform above benchmark for each of the demographic splits with the exception of 
mature students (which is still within expected performance range). Unlike each of the NSS 
metrics, however, there are no positive flags for continuation. Analysing Ethnicity further, 
Asian, Black and students from Other ethnic backgrounds are again all above benchmark, 
with students from Other ethnic backgrounds positively flagged. 

Table 6: DMU TEF Year 3 performance for Continuation 

 
Student Outcomes and Progression 
14. We aim to improve student outcomes by: increasing the number of students who successfully 



Attainment 
15. The proportion of students receiving a good honours degree in 2016-17 increased from 67.3% to 

71.5% overall. This improvement has been driven in large part by an increase in the proportion 
of BAME students receiving good honours (64.7%, up from 60.0% in 2015/16). This 
improvement is testament to our work addressing the BAME attainment gap through our 
Freedom to Achieve programme of activity. The BAME attainment gap is an issue across the HE 
sector, and we acknowledge that we still have significant strides to make. 

Employment and employability 
16. In the TEF, to address the performance of providers against student outcomes, two 

employability metrics are used. These metrics are taken from the Destination of Leavers from 
Higher Education (DLHE) survey and are Employment or Further Study, and Highly Skilled 
Employment or Further Study.8 It is in these metrics that we perform exceptionally well (see 
Table 7, below). For Employment or Further Study: 

a. All demographic splits are performing well above benchmark, and significantly so with 
positive flags evident across all student groups.  

b. BAME students in general and Asian and Black students in particular have double positive 
flags. This is also the case for the performance of disabled students and students from 
disadvantaged backgrounds. 

17.  For Highly Skilled Employment or Further Study; 
a. Our performance is exceptional, with double positive flags for each demographic split, 

including for Asian, Black and students from Other ethnic backgrounds. 
Table 7: DMU TEF Year 3 perf 8M
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work with schools and communities in the local area reinforces this positive outcome. While the 
proportion of our BAME students achieving good honours has increased, there is a lot of work 
needed to remove this attainment gap. Our Freedom to Achieve programme of activity is 
addressing this. Our continuation data shows that we are performing within expected levels, but 
we believe that it is a vital role of HE to ensure that students are able to fulfil their potential, 
whatever their background. We are delivering an extensive range of student retention activity to 
meet these objectives. Finally, our support for students regarding employment and employability is 
sector-leading. We are committed to our internship and placement programme activity and will aim 
to deliver an exceptional experience for our students and to prepare them for life after DMU. 

Section 2: Our Ambition and Strategy 
Introduction 
19. We are proud of our record in widening access to our courses and promoting student success. In 

2016 we launched DMUfreedom, our sector leading equality, diversity and inclusion charter for 
2016-2020. DMUfreedom outlines our commitment to the values of freedom to be, to inspire and to 
succeed. It sets bold targets for what we want to accomplish, outlined by nine game-changers, and 
our objectives until 2020. We believe all our staff and students should be afforded the respect, 
inspiration, space and support to reach their full potential. DMUfreedom was produced in 
collaboration with our Students’ Union and the staff network groups for BAME, disabled and 
LGBTQ+ staff. It is designed to speak to and have meaning for all students, staff, local and global 







32. As part of the NCOP activity we have established a mass student and academic mentoring 
project, which has provided support to targeted WP students from around the city and county on 
the C/D GCSE borderline. Our primary objective is to increase young people’s attainment in core 
subject areas (Maths and English) whilst also providing aspiration-raising activities to encourage 
young people into FE and HE. This is being followed with a four-year programme tracking the 
pupils’ progress using East Midlands Widening Participation Research and Evaluation 
Partnership (EMWPREP) data. 

33. Although the NCOP project is a 4-year programme until 2020, as part of the project consortium 
we have confirmed funding until July 2019 and are awaiting confirmation of further funding from 
the OfS. We are confident that we will secure the final period of funding to continue this work. A 
new Pathways website will allow any WP staff member to liaise with schools and deliver subject-
themed activities using online resources. This virtual reality website hosts University campuses 
and enables b1nd tnersn3p (ng P)1.4 e6 







regeneration. Some projects require students to undertake specialised training delivered by 
organisations such as Diabetes UK and Dementia UK. Many of our #DMUlocal projects support 
students on specific degrees. Our education initiatives, where we work with over 30 primary and 
secondary schools in Leicestershire, mean that Education Studies students can find placements 
in schools more easily through these established links. Nursing students teach schoolchildren 
how to stay safe, by teaching basic first aid in schools and students from all disciplines can take 
part in outreach projects supporting young learners in local schools.  We are confident that these 
experiences mean our students leave university as rounded, self-assured individuals with key 
employability skills and the knowledge that they have benefited the community and made a 
lasting difference to people’s lives and supported young people in their HE decision-making and 
attainment. Nearly 90% of #DMUlocal volunteers surveyed believe they have new skills that 
employers will value. 

Student success 
47. We are committed, as set out in DMUfreedom, to continue cultivating an environment in which 

staff, students and partners have freedom to be, freedom to inspire and freedom to succeed. 
One of our specific objectives is to close diversity-related gaps in student and staff retention, 
progression and attainment. Through our Race Equality Charter work, we have set a number of 
actions to enhance our marketing and communications work, to ensure role models are made 
visible, working with BAME alumni, to increase the number of BAME honorands and promote 
students who have benefitted from a #DMUglobal experience. Key strategic projects such as 
UDL and Freedom to Achieve help to deliver this vision. 

Personalised learning 
48. Over the course of 2016/17, we consulted widely as we developed our new University Learning, 

Teaching and Assessment Strategy (ULTAS). The consultation confirmed that, in teaching and 
learning, our priority is to treat each student as an individual learner and contributor, and to take 
account of their differing needs, aptitudes, and backgrounds. We will meet the wide range of 
students’ learning needs by making learning resources as accessible as possible and we will 
create inspiring and challenging courses that provide all students with the equal opportunity to 
succeed and develop according to the principles of UDL. Through our Race Equality Charter 
work, our Library and Learning Services (LLS) directorate has identified a need to review the 
service provision to ensure the diversity of our cohort is reflected, and to ensure the future library 
building/refurbishment is accessible to all students and reflects their differing needs. 

49. All curriculum modifications and improvements resulting from UDL changes are tracked and 
managed through our quality assurance processes. Our staff are encouraged to keep up with 
UDL changes and transformations via a series of learning and development courses. By the end 
of the 2016/17 year, more than 1,800 staff members had participated in elements of learning and 
development, via a staff development plan, to facilitate UDL methods.  

50. The introduction in September 2016 of DMU Replay provided students with anytime access to 
audio and/or visual material which the member of academic staff has recorded before, during or 
after a lecture or other taught session. Through a phased rollout we focused particularly on 



Principles of Personal Tutoring Practice which encompassed a shared partnership approach 
between each student, their personal tutor and the University, as advocated in the National 
Union of Students’ Charter on Personal Tutors.  

52. We have continued to evaluate the support and guidance we give to staff and students about 
Personal Tutoring, which includes the development of existing learning and development offers 
into a personal tutoring pathway for aspiring, new and existing personal tutors; and enhancing 
mechanisms for sharing best practice in personal tutoring. This project is ongoing and will 
continue: we recognise that one of the earliest and most effective interventions for struggling 
students comes via their relationship with the Personal Tutor. Tutors can alert teams in the 
Student Gateway, a one-stop shop for students in need of advice, information and support, 
about students they believe to be in need of assistance. As someone who engages with 
students on a regular basis, a personal tutor is often best placed to facilitate an early 
intervention. 





Technology (CELT) team provides IT orientation and induction for students to immediately 
engage with our UDL approach and their learning materials. In addition, the CELT team provide 
bespoke faculty and school specific IT inductions, developing online resources in Blackboard, 
including DMU Replay, to ensure that support is available to students at all times and at 
distance.  

61. We run in-faculty IT sessions for the increasing number of disabled students who want to 
engage with technology for their support. Dedicated disability advice and support staff will also 
be present in faculties to support students with their tech-specific requests e.g. help with using 
digital recorders and accessing on-campus technology. This will enhance the support offered by 
the Library but also integrate with faculty technician support.  

Progression measures 
Work experience 
62. We are committed to increasing the number of students undertaking a quality work placement as 

part of their studies, which can make a major contribution to students’ employment prospects as 
well as academic attainment. We will continue the implementation of our 5-year project (2017-
22) to increase students’ participation in sandwich placements. This includes the growth of 
internal placements and introduction of a new Enterprise Placement Year. A key strand of this 
work is a focus on analysing and addressing participation gaps between students from different 
ethnic backgrounds, aiming in particular to raise the participation rates of BAME students and 
the related positive impact on academic attainment and graduate employment for these groups. 
To broaden our placement offer and make high quality work experience accessible to more 
students, in 2018-19 we will continue the roll-out and growth of a major new cross-institutional 
programme, #DMUworks, providing new and varied short-term professional experiences and 
skills masterclasses. The programme aims to ensure opportunities are more flexible and 
tailored, extending to every student, increasing take-up and impact.   

63. We will continue with our highly successful Frontrunners internship scheme which offers 100 
students per year a paid internship on campus. As with all our placements, this scheme includes 
mandatory skills development activities such as job application and interview preparation 
workshops, ensuring the opportunities mimic graduate recruitment practices. In addition we will 
continue to refine our internal placements and internships offer so that students who have not 
previously participated, or whose subject offers limited paid opportunities externally, are 
prioritized. The impact of these work experience activities on student outcomes is clearly shown 
in our graduate employment data. Our employment figure was 96.7% for 2015/16 leavers. For 
students undertaking a Frontrunners placement this increases to 97.8%. Job Quality for all 
2015/16 graduates was 80.4%; for Frontrunners it was 88.6% and Graduate Champions 98.6%. 
Our 2016/17 graduates taking a placement year had high attainment levels; 90.1% achieved a 
first class or upper second class degree compared to 71.3% of all graduates.  

Integrated career development; workshops and masterclasses 
64. We embed employability within the curriculum, ensuring key knowledge and skill development 

reaches students while they are in the classroom and is seen by them to have clear relevance to 
their studies. We will progressively introduce more external speakers into the classroom, both 
our employer contacts and alumni, to ensure class contact is up to the minute and brought to life 
for students. We are focusing this work initially on the ten programmes within each faculty with 
the lowest scores for successful graduate outcomes. Our central Careers and Employability 
service will continue to operate a hub and spoke model where strategy is driven centrally but 
student-facing staff are based physically in the faculties. This has proved successful for making 
sure staff can provide responsive and course-relevant guidance on placements and career 
development and can be easily accessed by students in the buildings where they study.  



Engagement with industry 
65. Our Employer Engagement Strategy 2016-2020 is already delivering benefits which contribute to 

our strategic aims improving employability outcomes for our graduates and the retention of 
graduate talent in the local area. The strategy takes a targeted approach to working with 
employers, identifying those whose business model and business needs match the profile of our 
students. One of the six key criteria is that diversity or social mobility should be a key driver for 
their business. We have formed an Employer Advisory Panel to look in detail at key barriers for 
our students in accessing high quality opportunities and finding solutions in partnership. 
Solutions have included building bespoke pathways with employers integrating project briefs and 
site visits to allow both employers and students to interact ahead of formal recruitment 
processes. We have now developed highly productive pathways with a number of regional 
employers which has led directly to students being offered work opportunities. 

Enterprise 
66. During 2017-18 we began developing an enhanced Enterprise offer for students, recognising the 

importance to individuals, the region and economy of having the knowledge and practical tools 
to undertake entrepreneurial activity and kick-start new business ideas. We will be delivering a 
new Student Enterprise strategy led by the PVC Enterprise with the support of a newly 
restructured and expanded Enterprise team. 

Digital tools 
67. To support students with non-traditional modes of engagement, in addition to providing out-of-

hours career support, we have made a substantial investment in IT systems including an online 
Careers Management System, Abintegro, enabling students to make more use of e-guidance 
such as interview notes and action plans, e-mentoring and e-learning modules. Bespoke online 
workflows have been developed to support students’ preparation for placements and to enable 
monitoring of student engagement at individual level including sorting participation data by 
different WP characteristics. All students have the opportunity to develop the





Section 4: Our Investment 
76. Section 4 details our investment levels to support our WP activity and to deliver outstanding 

performance for all our students.  

Investment levels 
77. Table 8 and Table 9, below, show our total investment plans comparing the 2018-19 figures to 

2019-20. Compared with 2018-19 we have increased the total investment substantially, from 
£7.7m to £9.3m. This increase is due to increases in Access and Progression investment. 
Although our higher fee income (HFI) has also increased for 2019-20 compared with 2018-19 
the commitment we show to WP is evidence in the increase in investment as a proportion of HFI 
– up to 18.1% from 16.2%. Beyond 2019-20 total investment and investment as a proportion of 
HFI increases slightly and then stabilises.15 

Table 8: Access and Participation Plan – 2019-20 Resource Plan 

 

 
Table 9: Access Agreement – 2018-19 Resource Plan 

 

 
Balance of investment 
78. Access investment will increase by over £0.5m in 2019-20 compared with 2018-19 – mainly due 

to increased investment in the #DMUlocal and the DMU Square Mile India projects. Progression 
investment will increase by £1m in 2019-20 as a result of new investment in sport and music 
activities for students from underrepresented groups. The increases in Access and Progression 
investment will also led to increases in the investment as a proportion of HFI in these two areas 
compared. Since 2018-19 and beyond we have committed over £1.2m to disability investment, 
this is a substantial increase from the £0.4m committed in 2017-18. 

                                                 
15 The investment highlighted supports underrepresented groups and is 



Access and retention scholarship and bursaries 
79. DMU recognises that the financial costs of HE can be a contributing factor for particularly 

prohibitive to underrepresented groups and therefore aims to widen and support through a range 
of measures including, where appropriate, scholarships and bursaries. In 2019/20, care leavers, 
young adult carers and estranged students entering the University will benefit from a bursary of 
£1,000. Our Access Scholarship Scheme will provide £1,000 for students entering on an Access 
to Higher Education qualification where this is an entry requirement for the course. As part of the 
Helena Kennedy Foundation scheme, we offer eight fee waivers to students from an asylum-
seeking background.    

80. We also aim to address finance-based retention and transition issues through bursaries and 
discretionary funds throughout 2019/20. Students remaining in Leicester over the summer period 
and identified as estranged by their funding provider will be eligible for a bursary of up to £1,000. 
A Hardship Fund will also be available to those students who are at greatest risk of ceasing their 
studies due to financial adversity. Vulnerable students who are identified as being at risk of 
withdrawing from their studies, but do not meet the criteria for the Hardship fund, will be eligible 
for a Transitions Fund award of up to £1,000. Scholarships of £1,000 and bursaries of £200 from 
the Vice-Chancellor’s Fund are awarded to students showing the most potential. These are 


